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TOOLKIT OVERVIEW 

What is a Toolkit? The Cesar E Chavez Educator’s 
Toolkit is a collection of lesson plans, classroom 
activity handouts, primary documents, technology-
based activities and resources for K-12 teachers. It is 
designed to provide educators with step-by-step 
guidance to enable you to design, implement, and 
deliver interesting and informative lessons about 
the life and work of Cesar Chavez. We hope that 
these materials will help you develop and customize 
lessons to fit the needs of the students you serve. 
 
Why use it? The Toolkit was developed to 
compliment your teaching style. Both primary and 
secondary sources bring the past alive for students. 
The elementary lessons combine language arts, 
social studies and mathematics to provide lessons 
that address multiple parts of the curriculum. The 
middle school lessons are designed with many 
concrete examples to help facilitate students’ 
cognitive development to a more abstract level. 
Middle school materials can be used in the upper 
elementary or lower high school grades, as well. The 
high school lessons give students to develop 
independent research and analysis skills. At all 
levels, students are challenged to critically think 
about the life and work of Cesar Chavez.  
 
How do you use it? The Toolkit contains five themed 
sections and provides one lesson plan with 
accompanying materials for each theme.  
Supporting resources include a webquest about the 
Delano Grape Strike and a Learning Quest to 
accompany middle and high school students as they 
tour the Visitor’s Center at the Cesar E. Chavez 
National Monument. It is our hope that the lessons 
are interesting and encourage both teachers and 
students, alike, to want to come visit the National 
Monument and learn more about the most widely 
recognized important Latino leader in the United 
States during the 20th century.  
 

 

 

Purpose 

The purpose of this 

curriculum is to: 

1) Inspire and teach 

young people about 

Cesar Chavez’s 

legacy and values. 

 

2) Highlight the 

contributions of 

ordinary people 

and the 

extraordinary 

things that they can 

accomplish.  

 

3) “Draw the 

goodness and best 

out of our 

students” by 

presenting the 

importance of 

service and 

collective action. 

 

4) Encourage students 

to believe they can 

do anything they 

work hard to do. 

 

5) Empower students 

to be creative and 

innovative. 
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INTRODUCTION: CESAR E. CHAVEZ MONUMENT EDUCATOR’S TOOLKIT 
 

The Cesar E. Chavez National Monument Educator’s Tool Kit serves to connect those 
teaching in schools with those working to preserve and celebrate Cesar Chavez’s Legacy. The 
activities that have taken place at Nuestra Señora Reina de la Paz (La Paz), the place where 
the Cesar E. Chavez National Monument is located, provides an especially relevant and 
defining moment in United States history. Widely recognized as the most important Latino 
leader in the United States during the twentieth century, César E. Chávez led the movement 
of the country's first permanent agricultural union. Cesar Chavez joined with a diverse group 
of labor leaders, most notably Dolores Huerta and Larry Itliong, to achieve unprecedented 
successes that greatly improved the lives of farm workers. His leadership brought sustained 
international attention to the plight of U.S. farm workers, and secured for them higher 
wages and better working conditions.  
 
For those looking to explore the history of Cesar Chavez, the United Farm Workers and 
social justice movements in more depth, the Cesar E. Chavez National Monument is the 
place to visit.  At La Paz, one can get a sense of the spirit of Cesar Chavez and the farm 
workers movement. La Paz, the mountain retreat of Cesar Chavez and the headquarters of 
the United Farm Workers, was where Cesar lived, worked, and where his spirit was fed. 
Because Cesar chose La Paz as the center of the farm workers movement, La Paz has 
become a historically significant place to preserve and visit to understand this important 
chapter in American history. La Paz covers over 100 acres in California’s Tehachapi 
Mountains and a place the Chavez family still calls home. 
 
The Cesar E. Chavez National Monument visitor center captures an inclusive story of a 
people, a movement and an individual that is quintessentially American, fighting for 
freedom, respect, and dignity against great odds and achieving a victory reminiscent of 
other notable achievements in our country’s history. Cesar Chavez’s commitment to 
equality, service, and basic human rights demonstrates that Latinos and other immigrants 
have been an integral part, and continue to be, of making this country great. Chavez, 
through words and actions, has left us a chronicle of what was most important to him.   
 
The Cesar E. Chavez National Monument Educator’s Toolkit is broken into five interpretative 
themes: (1) power through coalition, (2) more than a union, a movement to transform 
society, (3) si se puede, (4) a unique and enduring legacy, and (5) home as refuge. Each 
theme begins with a brief summary of important concepts and historical details to provide 
some background for the teacher. There is one elementary, one middle school and one high 
school lesson plan with accompanying materials for each theme. Noting that the process of 
education is just as important as the content we teach, the following lessons are designed to 
have student active in their education process and critical in their thinking.  
 

Power Through Coalition is the focus of the toolkit’s first theme. The emphasis is on the 
many individuals and groups that came together to form the United Farm Workers, an 
agricultural labor union that took bold actions for better working conditions and treatment 
of farm workers. After reading Amelia’s Road and gaining an understanding of the life of a 
migrant farm worker, the elementary lesson asks students to list all the jobs necessary to 
come together and fight for labor rights. Middle school students are asked to work with 
google earth and google search engines to discover the many places and people that worked 
with Cesar Chavez for the improvement of farm workers’ working conditions and lives. 
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After viewing a video about farm unions and engaging in a variety of other activities, high 
school students simulate creating and securing the necessary votes to pass it in their 
classroom. Teachers may want to address the foundational issues of leadership, labor, and 
advocacy by emphasizing that coalition building was key to having the power to make 
changes to better the lives of farm workers.  
 
The second toolkit theme is More Than a Union, A Movement to Transform Society. The 
emphasis is on the difficult working conditions and racial discrimination, both in the fields 
and at home in local communities, creating hardships for farm workers and requiring a 
broader social movement to change society and improve lives. After reading Side by Side: 
The Story of Dolores Huerta and Cesar Chavez and gaining an understanding of food 
production and the plight of farm workers, elementary students are asked to discuss the 
effects of pesticides on plants and people. Middle school students are asked to create a list 
of basic human rights and review a timeline of Cesar Chavez’s life accomplishments before 
making conclusions about the effects of segregation in California and the Southwest. After 
reading a variety of articles about how food gets to their dining room table, high school 
students will develop an argument both for and against the use of GMOs, pesticides and 
large-scale food production as it relates to farm worker working conditions, health issues 
and reasons why the UFW saw their mission as more than a union. Teachers may want to 
address the foundational issues of community, equality, discrimination and social change by 
emphasizing that many of the issues farm workers faced were connected to the exploitation 
of labor and institutional racism. 
 
Si Se Puede is the focus of the toolkit’s third theme. “Sí se puede” can be roughly translated 
as “yes we can”. This slogan, used by United Farm Worker leaders Cesar Chavez and Dolores 
Huerta, fueled the farm workers’ movement and has become an inspiration for many other 
movements. After reading and looking at the pictures in Si, Se Puede!, elementary students 
are asked to make predictions about the book before they create protest posters and 
present them to their classmates. Middle school students are asked to watch a movie about 
Cesar Chavez before they make a poster and brainstorm how they can make a difference in 
their own communities through service and self-sacrifice. After viewing historic photos 
depicting the exploitation of farm workers and learn about the history of the slogan, Si Se 
Puede!, high school students apply what they have learned and incorporate clauses into 
their contract negotiations that protect their workers. Teachers may want to address the 
foundational issues of struggle, non-violence, and activism by emphasizing that their 
students can make a difference in their communities.  
 
The toolkit’s fourth theme is centered around teaching Cesar Chavez’s Unique and Enduring 
Legacy. César E. Chávez was a multifaceted man and leader whose background and core 
values resonate with many Americans. Cesar Chavez encouraged ordinary people to do 
extraordinary things because he believed in the power of people to do anything they aspired 
to. After reading Harvesting Hope and watching a short video, elementary students are 
asked to create a newspaper article about the life and times of Cesar Chavez. Middle school 
students are asked to work with movie software and create a video of their own potential 
legacy after learning about Cesar Chavez and other important social justice leaders 
throughout the world. High school students will learn how to write a thank you letter by 
writing a letter to Cesar Chavez and thanking him for his contributions and mentioning how 
they might make a positive difference and follow in his legacy for social justice. Teachers 
may want to address the foundational issues of leadership, vision, service, social justice and  
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self-sacrifice by emphasizing Cesar Chavez’s actions and words. 
 
Home as Refuge is the final toolkit theme. Nuestra Señora Reina de La Paz served as the 
home and refuge for César Chávez and the community that came together to support the 
farm labor movement. Today, La Paz is the home of the United Farm Workers (UFW) 
headquarters, the Cesar E. Chavez National Monument, and the Cesar Chavez Foundation. 
Using visuals from google earth and a map, elementary students learn about La Laz before 
creating and coloring Cesar’s favorite flower, the rose. Middle school students learn about 
the Cesar Chavez Foundation and the Cesar E. Chavez National Monument and create a 
brochure using Microsoft publishing software. High school students discover why La Paz 
has been such a special place in the history of the United Farm Workers by viewing a 
variety of historic photographs and documents before creating a tweet by Cesar Chavez. 
Teachers may want to address the foundational issues of community, spirituality, and 
inspiration by emphasizing the importance of having a place to retreat from daily hardships 
to train and recharge one’s spirit before continuing the fight for social justice.  
 
The Cesar E. Chavez National Monument toolkit concludes with two unique “quests”. The 
Delano Grape Strike Webquest requires participants to relive the events by accessing and 
reading about the individuals and organizations, as well as their tactics, involved. The 
activity concludes by students creating a powerpoint presentation or report about the 
Delano Grape strike. This activity is designed to be used as either a stand-alone activity or 
as part of a unit of instruction related to the legacy of Cesar Chavez. The second quest 
reviews all five interpretative themes as they relate to the Cesar E. Chavez National 
Monument Visitor Center. Questions ask the participant to identify important people, 
places, organizations and actions related to the life and legacy of Cesar Chavez.  
 
The toolkit lesson plans and materials are meant to be concrete examples of how to use 
Cesar Chavez’s life and legacy, as well as issues of cultural diversity, in the classroom with 
your students. Chavez is an inspiration for both students and teachers alike as an example 
of someone who lead a movement for social justice in the United States. Cesar followed in 
the foot-steps of Henry David Thoreau and Martin Luther King Junior by using non-violent 
tactics championed by Mahatma Gandhi to great effect.  Chavez also used the same tactics 
that countless other labor leaders used throughout our country’s labor history, specifically 
strikes and picket lines. Chavez formed coalitions and partnered with celebrities and 
politicians to coordinate a movement with those who had no direct interest in the plight of 
farm workers such as grocery stores and middle class American consumers. He was able to 
convince consumers throughout the country to stop buying grapes and other farm 
products until work conditions improved. Through his ability to create and maintain 
coalitions, develop new union tactics such as the boycott, his movement became more 
than a union and morphed into a cause. For this reason, the story of Cesar Chavez is a 
relevant and unique but part of American history.  
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Power through Coalition and Numbers 

SUMMARY: The campaign for better working conditions and treatment of farm workers 
gained momentum through bold tactics and coalitions to form an enduring agricultural labor 
union. 
 
Freedom, Equality, Advocacy, Voting:  In 1952, Cesar Chavez became an organizer for the 
Community Service Organization.  In 1962, He moved to Delano, California where he and 
Dolores Huerta founded the National Farm Workers Association (NFWA), which later became 
the United Farm Workers. In Delano, while Cesar was involved in typical labor issues, he 
broadened the reach of the movement beyond traditional concerns and dedicated himself 
and the movement not only to defending the rights of workers but advocating against racial, 
ethnic, and economic discrimination.  Furthermore, to this end, he encouraged people to 
greater civic action. 
 
Boycotts, Strikes, Labor, Civil Rights, and Advocacy:  In September 1965, when the Delano 
area table and wine grape growers would not meet their demands for better work 
conditions, the NFWA united with the Filipino members of the Agricultural Workers 
Organizing Committee (AWOC), who had gone on a strike a week earlier. This was the 
famous “Delano Grape Strike”. The next year the two organizations composed of over 5,000 
members merged forming the United Farm Workers Organizing Committee. 
 
Coalition, Non-violence, Racism, rights, Ethnicity Freedom, Equality:  In 1966, Chavez used 
non-violent tactics and led a march from Delano to the state capital of Sacramento seeking 
support for the Union and the strike.  Two years later in 1968 in keeping with his non-violent 
philosophy he went on a fast that lasted 25 days. In both occasions Cesar was visited and 
received the support of Senator Robert Kennedy.  Nevertheless, by 1968, the strike appeared 
on the verge of failure and the solution was to enlarge support for the workers. Cesar Chavez 
and other UFW leaders initiated a nationwide boycott of grapes energizing consumers to 
support the cause throughout North America. He turned a local conflict into a national issue 
by sending farm workers across the United States and Canada to enlist others in their cause. 
In this way, he changed the conflict from a local labor issue to a national human rights issue.  
They received backing from race based organizations, students, housewives and racial 
minorities, as well as prominent Americans including Martin Luther King.  In 1970, the grape 
growers accepted the UFW union contract.  
 
Effects:  Before the Delano Strike, workers were often excluded from and by legislation 
enacted to protect the rights of labor.  For example, the New Deal Fair Labor Standards Act 
guaranteed, among other things, set minimum wages and overtime pay but stated 
exemptions worked against agricultural workers to exclude them from the benefits of the 
act.  Similarly, the 1935 National Labor Relations Act, which recognized the rights of labor to 
organize and bargain collectively, excluded agricultural workers. As a result, conditions in the 
grapes fields were close to inhuman, lacking the basic necessities, water, housing, and 
sanitation.  Chavez’s commitment to non-violence and his belief in the power of people 
succeeded in improving the conditions of worker. More importantly, it led to the founding of 
the UFW, the first enduring farm workers union in American history. The success of Cesar 
and the UFW served as an inspiration to many Latinos and many people who have never 
worked on a farm. 

 

Potential topics to explore within this theme: hardships, racism, and unjust systems affecting 
farm workers, coalitions that bridged social divisions, labor leaders, civil rights advocates, 
religious organizations, and consumers, collective action, disenfranchised, nonviolence, 
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Power through Coalition and Numbers 
An Elementary Lesson Plan 

 

            Standards: 
 National Council of the Social Studies: (1) Culture; (2) Individuals, Groups, and Institutions 

Common Core: (1) Provide reasons that support their opinion; (2) Establish a situation and introduce a narrator and/or 
characters; organize an event sequence that unfolds naturally 
 

            Objectives: The students will be able to: 
 1.  List a number of jobs that would help in the fight for labor rights 
 2. Analyze the book “Amelia’s Road” and how it relates to Cesar Chavez 

3.  Examine the significance of the labor rights movement and the importance to have a large group supporting it 
 

            Subject Matter: Racism, Ethnicity, Rights, Freedom, Equality, Labor, Civil Rights, Advocacy, non-violence,  
 Boycotts, Strikes 
 
            Materials: 

1. “Amelia’s Road” by Linda Jacobs Altman and Enrique O Sanchez. 
2. Prewrite Worksheet 
3. Post Card  

 
            Procedure: 

Set: Pose the question, What is better? And have the students give thumbs up or thumbs down  
 to decide. 

   a. 200 pieces of candy   or   100 pieces of candy 
   b. 4 hours of recess         or    5 hours of recess 
   c.  10 Friends                     or  15 friends 
   d.  600 workers                 or    1,000 workers 
   e. 1,000 people fighting for labor rights or 2,500 people fighting for labor rights. 

Essential Question: What is the significance of the labor movement and why is it important to  
 have large groups supporting it? 

 Popsicle Stick Reading: 
  1. Grab Popsicle sticks with everyone’s name on them 

2. Pick a popsicle stick and have the first person begin reading, “Amelia’s Road” and continue pulling popsicle 
sticks. 
3.  While reading, stop and ask questions and predications about life of a migrant farm worker.   
4. Ask how Cesar Chavez relates to Amelia?  Is Amelia unique to the migrant worker lifestyle?  Do you think 
they would help in the fight to gain more rights?  How does it help to have more people behind the 
movement? 

 Diary of a Worker: 
1. Brainstorm a list of workers that could help the movement of the migrant workers 

  2. Discuss why they all could relate together.   
3.  Have students pick one type of worker and have them write a diary entry about their job, why they are 
concerned about the migrant workers’ rights, and how the more people helping them could help everyone.   
4. Using the prewrite worksheet, have the students write down their ideas first and have it checked by the 
teacher or a peer. 

  5. Once the prewrite has been check, have them write their final draft. 
 Close: 

1. Pass out a post card paper. 
2. Have the class write a 2-3 sentence post card home to tell about their strike they held and discussed in 

their diary 
3. Turn it in as they leave 

 
             Assessments: 

1. Students will be informally assessed during the discussion while reading “Amelia’s road” 
2. Students will be formally assessed with the final draft of their diary entry assignment 
3. Students will be informally assessed through their pre writes 
4. Students will be informally assessed through their post card exit ticket 
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Cesar Chavez Educator Toolkit 
Power through Coalition and Numbers 

Elementary Lesson Materials 
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Power through Coalition and Numbers 
Elementary Lesson Materials 
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Power through Coalition and Numbers 

A Middle School Lesson Plan 
 

Standards: 
National Council of the Social Studies: (1) Time, Continuity, and Change (2) People, Places,  
 and Environments (3) Individuals, Groups, and Institutions 

 Common Core Standards: Integrate visual information (e.g., in charts, graphs, photographs,  
  videos, or maps) with other information in print and digital texts. 
 

Objectives: The students will be able to: 
1. Identify key people and/or places that directly or indirectly helped Chavez and/or his cause 
2. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts. 
 

Subject Matter: Racism, Rights, Equality, Labor, Civil Rights, Advocacy, Non-violence, Boycotts, Strikes 
 

Materials: 
1. César Chavez’s Coalition packet 
2. Map handout (provided by d-maps) 
3. Computers with Internet access or Google Earth or Google Maps software  
4. Colored pencils, markers (optional) 

  
Procedure: 
 Set: Think-Pair-Share 

1. Have the word coalition up on the board. Ask students to brainstorm and share 
what they believe the word may mean. After definitions have been shared, the 
teacher will write the Webster definition on the board.  

2. Coalition: (1) A group of people, groups, or countries who have joined together 
for a common purpose (2) The action or process of joining together with another 
or others for a common purpose   

 Essential Question: How did coalitions help César Chavez’s cause? 
 Mapping Activity: 

1. Handout the Map Activity Worksheet and read directions aloud with students.  
2. Demonstrate how to use Google Earth and search for a specific point (the school, 

for example).  
3. Independent Research: Students will find places using Google Earth and also need 

to do Google Search Engine to discover why these locations are important. For 
example, Yuma, AZ is where César was born. In the Coalition Packet, students will 
find the point they were given and write a brief explanation. 

Jigsaw Activity: 
1. Group Share (Homogenous Learning Circles): When students have completed 

their individual research, place students in small groups with others who have 
researched the same topics/place. Allow students to share their research, and 
double check to make sure they have all mapped the points correctly.  

2. Share (Heterogeneous Learning Circles): Group students so that each person in 
the group has a different place. Each student should share what point they 
mapped out, what happened at that place, and/or why it was important. All 
students should record the information being shared. 

Large Group Instruction: After the learning circles are completed the teacher should review 
and discuss the points on the map. Have students answer these comprehension questions. 

a. How are coalitions formed? 
b. What trend do you see on your map? 
c. What sort of impact did people like Robert Kennedy & Hollywood’s actors & 

actresses have on Chavez’s cause? Who do you think it impacted? Why? 
 Close: Ask students what coalitions are, and why they are important?  
 

Assessment: 
1. The teacher will informally assess student comprehension of what a coalition meas. 
2. The teacher will informally observe student learning during the mapping activity 
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Middle School Lesson Materials 
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Middle School Lesson Materials 
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Power through Coalition and Numbers 
A High School Lesson Plan 

          Standards: 
National Council of the Social Studies: (1) Individuals, groups and institutions, (2) Power, authority and  
governance. 
Common Core Standards: (1) Produce clear and coherent writing in which the development, organization,  
and style are appropriate to task, purpose, and audience; (2) Conduct short as well as more sustained research 
projects to solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on  
the subject, demonstrating understanding of the subject under investigation. 
 

       Objectives: The students will be able to: 
1. Create a union slogan in their groups. 
2. Describe the purposes of unions and identify hardships of migrant workers. 
3. Work cooperatively in a group setting.  

 
       Subject Matter: Unions, migrant workers 
 
       Materials: 

1. Farm Workers Video Clip: https://www.youtube.com/watch?v=zICZubReBqo 
2. Union Contract Simulation Worksheet and Rubric 

 
       Procedure: 

Set: 
1. Ask students if they know what labor unions are. 
2. Show students short YouTube video on farm unions and migrant workers 

https://www.youtube.com/watch?v=zICZubReBqo 
3. Explain that migrant workers prior to and during the 1960s had no control of labor conditions, and  
 were in a cycle of poverty and illiteracy.  

 
         Essential Question: What did migrant workers struggle with during their average work day? 
 

Class discussion: 
1. Ask students to write down what they want with their lives, what are their life goals? To have a family?  
To make money, have success? Be safe? Free of fear? 
 
2. Ask students to volunteer their answers about what they want in life.  

 
3. Then ask students if they have a plan to do these things? How will they accomplish these things?  

 
4. Imagery: Tell students to close their eyes and to picture the following: Jose Gonzalez was born in  

Mexico and came to the US at 9 or 10 years old. His family was and continues to be poor. All members of 
His family work long hours picking tomatoes by hand on a corporate-owned farm. They work long hours 
in the very hot sun. Most members of Jose’s family make minimum wage and live in very modest housing. 
Jose attends elementary school, a talented artist, a Chicano by identity, and Mexicano by heritage. He  
aspires to many things, but overall he wants to contribute to a better world. He enjoys connecting with 
people and dreams of one day working as an art teacher. Tell students to open their eyes, and ask what 
Jose’s story is about. (hardships and aspirations) 

 
5. Explain that these physically difficult working conditions and low wages are very real for many people. 

Jose and his family work hard every day and are concerned about paying the bills in the present and 
do not see a way to stop the vicious cycle of poverty in their lives.   

 
6. Explain that organized labor unions were the answer. Cesar Chavez, among other leaders, started to  

organize migrant farm workers to get fair treatment.  
                   [13] 
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Power through Coalition and Numbers 
A High School Lesson Plan 

(continued) 
 

Union simulation: 
 

1. The goal of this simulation is for students to realize they need to form “unions” in the classroom to 
negotiate because the teacher is assigning unfair amounts of work with very little time to complete 
assignments. This simulation will be ongoing throughout 5 days.  

 
2. First, the teacher will explain several different assignments. Tell students they will have two day to ‘ 

complete the following, all out of class: 
a. A research paper, at least ten pages about migrant workers. 
b. A vocab sheet, with 40 different vocab words that must be identified. 
c. An individual project, about the economy during the 1960s, including visuals, a 10 minute 
presentation, and an annotated bibliography. 
d. A hand drawn map outlining which states produce certain crops. The map must be colored and 
have all 50 states labeled with capitols and which crop/resource they have the most of.  
 

3. Ask students if they think this is fair. (they will undoubtedly all say no) 
 
4. After students say it is not fair, ask them what they are going to do about it.  

a. Will they not do it? Well then they’ll fail the class. 
b. Will they complete it? Well then it’ll be an enormous amount of work. 
 

5. Students will be forced to find the weakness of the teacher (which is you can’t fail all the students) 
 
6. Help students get to the conclusion that they need to organize.  

 
7. Instruct students to get into groups of four, each group will represent a sub section of the class union. 

Each group will be responsible for coming up with terms of a contract that both the teacher and the 
students can agree on.  

 
8. There are four student roles within their group: 

a. Think Tank: this student will be coming up with possible terms for the contract. 
b. The recorder: This student will be responsible for writing the final contract their group proposes. 
c. The diplomat: This student is responsible for going to other groups to propose their ideas, and 
consolidate ideas.  
d. The artist: This student is responsible for making a union logo, and creating picket signs with 
slogans.  
 

9. Have students create a slogan for their union on the first day.  
 

Close: 
1. The teacher will restate the essential question: What were some of the everyday struggles migrant 

workers had to deal with? 
 

2. The teacher will explain that migrant workers were typically very poor, discriminated against and 
severely underpaid for their work, among other things. 

 
       Assessment: 

1. The teacher will formally assess students’ contracts at the end of the 5 days using a rubric.  
2. The teacher will informally assess students working cooperatively in their groups.  
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High School Lesson Materials 
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More Than a Union, A Movement to Transform Society 
 
SUMMARY: Difficult working conditions and racial discrimination created grave hardships for 
farm workers. To address these injustices effectively, necessitated a broader social movement 
which continues today to change society and improve lives. 
 
Work Shortages, Regulations, Migrants, Discrimination, Substandard Housing, Oppression, and 
Exploitation: The story of Cesar Chavez and the United Farm workers is more than a tale of 
worker rights and organization. What started out to be a quest to organize workers for better 
wages and working conditions turned into a movement for equality, dignity, freedom, and all 
basic human rights guaranteed by the United States Constitution. The history of agricultural 
workers in California has been a long conflict over the rights of workers to organize and 
advocate for better work conditions. Chinese and Japanese immigrants had been subject to 
exploitation, common to desperate workers. Filipinos began arriving in large numbers in the 
1920s. Also emigrating in great numbers in the early twentieth century were Mexicans fleeing 
their country after the Mexican Revolution. Due to labor shortages because of World War II, 
the Bracero program permitted seasonal temporary farm workers from Mexico to work in the 
United States. Big business agriculture has always exploited the newest and poorest workers. 
Under the leadership of Cesar Chavez, male and female farm workers of many ethnicities, came 
together to build the United Farm Workers.  
 
Community Service, Change, Leadership: With Cesar Chavez at the helm, the United Farm 
Workers (UFW) reached out beyond the bread and butter issues that were the conventional 
focus of farm workers. The UFW leadership wanted to spread and expand the movement from 
the needs of the grape workers to the acquisition of basic human rights for everyone—they 
wanted to make this a movement. This change promised to transform how agricultural workers 
were viewed and organized. Cesar recognized that issues of exploitation and discrimination 
common to agricultural workers were no accident, but the result of a system that maximized 
profits at the expense of low wage workers. He realized that the lack of worker representation, 
in the form of a union, was not only a consequence of poverty but also a cause of poverty. This 
called for a new and radical transformation of what a union was. He was determined to 
transform the union in a way that could address issues important to the members. Many issues 
reached beyond the work including housing, finance, education, health care, and other issues 
of everyday life that could not be separated from work life. This was revolutionary, and as such, 
was controversial. In a bold stroke, Chavez led his union to strike and encouraged a nation to 
boycott grapes and lettuce. The overwhelming response from consumers all over America 
resulted in success for the UFW. Workers should always be treated with dignity and respect not 
just at the work place but in all aspects of their life.  
 
Effects: By transforming the union into a movement and taking the strike to a national audience 
allowing all Americans to participate and make their voices heard through a boycott, the grape 
growers were forced to compromise. In 1970, table grape growers agreed to the demands of 
the union. National pressure, as a result of the boycott, forced the growers to at long last sign 
their first union contracts granting workers better pay, benefits, and protections. While this 
was not the end of the union’s demands for humane treatment at work, it was the beginning of 
a successful movement that continues today by the Chavez Foundation’s programs 
constructing affordable housing, maintaining Spanish-language community radio, developing 
education programs as well as the United Farm Workers and United Farm Worker Foundation’s 
programs providing pension plans and advocating for immigration reform and workplace 
legislation to name a few. 
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More Than a Union, A Movement to Transform Society 
An Elementary Lesson Plan 

         Standards: 
 National Council of the Social Studies: (1) Global Connections, (2) Civic Ideals and Practices, (3) Culture 

Common Core: (1) Determine a theme of a story, drama, or poem from details in the text; summarize the text, (2) 
Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the 
text 
 

        Objectives: 
 1. Examine a quote by Cesar Chavez and discuss its significance. 
 2. Summarize the problems that Cesar Chavez and Dolores Huerta fought for 
 3. Analyze the effects of pesticides on plants through an experiment using food dye 
 
        Subject Matter: Rights, Working Conditions, Regulations, Exploitation, and Change 
 
        Materials: 

1. Apples and Pesticides Worksheet 
2. Pictures of grocery store produce section, farm workers, tractor spraying and workers striking 
3. “Side by Side: The Story of Dolores Huerta and Cesar Chavez” by Monica Brown 
4. Apples and Water-Based Food Dye for the experiment 

 
        Procedure: 
 Set: Freewrite 

1. Show Chavez quote, “The fight is never about grapes or lettuce. It is always about people.” 
  2. Have each student write 2-5 sentences about what this quote means and discuss in large group. 
 Essential Question: What problems did Cesar Chavez and Dolores Huerta fight for? 
 Teacher Presentation: 

1. Create a PowerPoint slide show of a grocery store’s produce department. 
2. Ask how this relates to Cesar Chavez? 
3. What do the students know about the food they eat?  Where does the stores get them from? 
4. Show pictures of farms/pesticides and discuss why things needed to be changed, and have they? 

 Reading in Pairs 
1. Place the students in pairs 
2. Each pair will partner read “Side by Side: The story of Dolores Huerta and Cesar Chavez”. 
3. When they are done reading, have them list the top five problems that Dolores and Cesar fought for and 

how they made a difference 
4. Have the groups share with the class their findings and discuss their significance  

 Science Experiment Small Groups: 
1. After discussing the book and making sure the students identified pesticides as a problem that Dolores and 
Cesar fought against, have the class grouped into groups with 3 or 4 members.  Pass out worksheet. 
2.  Give each group two apples.  Have them place them on two separate sheets of paper.  Have one paper/apple 
labeled A and the second B 

  3.  Have the group use all five senses to document how each apple looks.   
4.  The teacher will go around and spray all “A” apples with water down food dye or “Pesticide”.   

  5.  Have the class wait five to ten minutes.   
  6.  Have each group re-assess the apples using the five senses.   
  7. Discuss as large group. 
 Close: 

1. On an index card, have the students write down a 3, 2, 1.  Three things they learned about Cesar Chavez 
and Dolores Huerta, two things they have a question about, and 1 think they want the teacher to know. 

2. Have them hand this in at the end of the less.   
 

        Assessment: 
1. Students will be informally assessed during the discussion about grocery stores and where food comes from. 
2. Student will be informally assessed while they read in partners and discuss the book. 
3. Students will be formally assessed through their worksheet during the experiment 
4. Students will be informally assessed through observations during the experiment by the teacher 
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Cesar Chavez Educator Toolkit 
More Than a Union, A Movement to Transform Society 

Elementary Lesson Materials 

 

SAMPLE PICTURES FOR POWERPOINT SLIDE PRESENTATION 

 

GROCERY STORE 

 

SPRAYING FIELDS 
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Cesar Chavez Educator Toolkit 
More Than a Union, A Movement to Transform Society 

Elementary Lesson Materials 

 

SAMPLE PICTURES FOR POWERPOINT SLIDE PRESENTATION 

 

FARM WORKERS 
 

 
MARCHING 
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More Than a Union, A Movement to Transform Society 
A Middle School Lesson Plan 

 
 Standards: 

National Council of the Social Studies: (1) Time, Continuity, and Change; (2) Individuals, Groups, and Institutions;  
(3)  Power, Authority, and Governance; (4) Civic Ideals and Practices 
Common Core Standards: (1) Cite specific textual evidence to support analysis of primary and secondary sources;  

                        (2)  Determine the central ideas or information of a primary or secondary source 
 

        Objectives: The students will be able to  
1. identify what basic rights and infer how basic rights are essential to every-day living 
2. explain how Cesar Chavez, Larry Itilong, and Dolores Huerta working together made the union stronger. 
3. explain the concept of segregation and how important it was for the United Farm Workers to meld together 

people of many backgrounds 
 

        Materials: 
1. Harvest of Shame Video (CBS) http://www.cbsnews.com/news/harvest-of-shame 
2. Rodriquez speech and worksheet 

 
Subject Matter: human rights, work shortages, regulations, migrants, discrimination, substandard housing 

 
Procedure: 

           Set: Show the 5 minute video, “Harvest of Shame: 50 years later” 
1. After viewing the video, ask students the following questions? 

a. What would you do if you worked 15 hours a day, and only received $0.90/hour? 
b. What would you do if you had no running water and no plumbing? 
c. How would you feel if you were being exploited for cheap labor? 

2. Review student responses and introduce the lesson topic.  
 

Essential Question: Why did the leaders of the UFW bring together different groups of workers? 
 

           “What are our Basic Rights?” Bubble Map Activity 
1. On a white board, chalkboard, or smart board, write “BASIC RIGHTS” in the center with a circle around it. 
2. Provide one or two examples of basic rights to get students thinking about what basic rights are and what basic 

rights mean.  
3. Be sure that the students know and understand that basic rights include the following: adequate housing, 

restrooms, better wages, better working conditions, etc. 
4. Explain that these basic rights were denied to many farm workers.  

 
             Discussion  

1. Discuss Cesar Chavez and his work towards organizing a local labor union, and his methods towards creating a 
national movement 

2. Introduce and discuss the Bracero Program 
 

             United Farm Worker’s president Arturo Rodriquez Speech: Primary Document 
1. Discuss the unique experience of the UFW to create a union of people with different ethnic, racial, religious and 

genders in the 1960’s till today.  
2. Students will read Rodriquez speech and answer the questions on the worksheet.  
3. Discuss answers. 

 
       Close: Ask students, “Why was it in farmworkers best interest to overcome segregation? 

 
     Assessment: 

1. The teacher will informally observe student understanding of segregation and the importance of coming together 
through discussion. 

2. The teacher will formally assess student comprehension by using the guided reading questions as a formal grade.  
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Cesar Chavez Educator Toolkit 
More Than a Union, A Movement to Transform Society 

A High School Lesson Plan 
     Standards: 

National Council of the Social Studies: (1) Production, distribution and consumption, (2) Science, technology and 
society, (3) People, places and environments 
Common Core (1) Cite specific textual evidence to support analysis of primary and secondary sources, connecting 
insights gained from specific details to an understanding of the text as a whole, (2) Determine the central ideas or 
information of a primary or secondary source; provide an accurate summary that makes clear the relationships among 
the key details and ideas. 
 

     Objectives: The students will be able to: 
1. Describe how food gets from the farms to the super market. 
2. Explain why pesticides and chemicals are dangerous. 
3. Describe an argument advocating and against the use of GMOs, pesticides, and large-scale production.  
 

    Subject Matter: social movement, process, pesticides, crops, livestock, free range, GMO’s 
 
    Materials: 

1. “Where Does Food Come From?” worksheet 
2. Labor contracts 

 
   Procedure: 
          Set:  

1. Place two circles on the board and label one circle “animal products” and the other “plant products” 
2. Ask students to name different foods and place them in the correct category. 
3. Explain that livestock and crops are essentially where all our food comes from, whether is it imported  

or grown domestically. 
Essential Question: How does the way that we farm effect the way we consume food and work? 
Jigsaw Group Activity:  

1. Place students into four OR eight groups, depending on number of students. Number students (1 to 4)  
2. Explain to students that there are four articles, each group will read one article online.  
3. When reading, students should answer the following questions on their graphic organizers: 

a. List 3 important facts about this article. 
b. What is the purpose of this article? 
c. Do you think what your article is describing is good or bad for Americans? Why or why not? 

4. After reading the article and writing down important facts about that reading, students will share. 
Tell students to find other students with the same number (article). This should place every student with  
a few others that read different articles.  

Discussion: 
1. The teacher will restate the essential question by asking students: How does food get from farms to our tables? 
2. The teacher will explain that through the use of GMOs and pesticides, crops and livestock are able to grow (in 

some cases unnaturally, but out of necessity) and travel long distances to supermarkets. 
3. Ask students, who works the fields and what are the working conditions on corporate farms?  
4. Ask students to make a connection between the system of food production and the relationship to the  
        hardships in the lives of farm workers. Remind students that the United Farm Workers started as a union 

fighting for better working conditions but developed into a social movement to promote dignity and respect  
       for those working the land.  

Simulation-Classroom contract (Day 2-continued) 
1. On the second day of this project students should begin to create the contract with a logo and a slogan. 

2. Instruct students that this day they will continue to work on a “rough draft” of their contract. 
3. Also instruct the diplomat student to go around to other groups to gather and share ideas.  
   This will make it easier in the long run to vote on a fair and reasonable contract.  
4. Monitor student progress and make necessary adjustments where needed. 

Close: Ask students to describe the relationship between the way we farm and the way we consume food and work. 

     Assessment:  
1. The teacher will formally assess student graphic organizers.  
2. The teacher will informally observe students working in groups.  
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Si Se Puede 

 
Summary: “Sí se puede” can be roughly translated as “yes we can”. This slogan, used by United 
Farm Worker leaders Cesar Chavez and Dolores Huerta, fueled the farm workers’ movement and 
has become an inspiration for many other movements.  
 
Self-determination, Opportunities, Hope, Charismatic Leader: The “yes we can” attitude, a  
belief in self-determination, has spread beyond our borders to peoples around the world 
demanding basic human rights, freedom, dignity, and respect for all people. Many people know 
Cesar Chavez as a brilliant leader but what many don’t know is that he saw himself as simply 
helping ordinary people do extraordinary things. He inspired everyone around him to believe in 
themselves and their own importance. Cesar believed in everyone’s potential.  
 
Trusting in his belief in non-violence and faith in the potential of people to accomplish the 
impossible if given the opportunity, Cesar established a school at La Paz to teach farmworkers 
skills to run their own organization. Admissions into training programs was based on talent and 
ability, regardless of your station in life. He saw potential and talent in everyone. Cesar inspired 
countless individuals to seek professions as doctors, lawyers, and accountants, to name but three. 
Cesar and the UFW provided experience and training that opened lifetimes of activism and 
professional success for thousands of people. His belief in people is best captured in his own 
words: “Once social change begins it cannot be reversed. You cannot uneducate the person who 
has learned to read. You cannot humiliate the person who feels pride. You cannot oppress the 
people who are not afraid anymore.” 
 
Communities: The farmworkers’ movement was driven by ordinary people achieving 
extraordinary things.  Defying decades of oppression and exploitation, the farmworkers 
movement provided opportunities, belief in themselves and hope for farmworkers, people of 
color, women, and low income workers to reach for a better life through training and leadership 
roles.  
 
Inspiration: Cesar Chavez, charismatic leader of the farmworkers movement, has been an 
inspiration to many. Indeed, President Obama has described Chavez as the inspiration to move to 
Chicago to become a community organizer, sparking his political career that brought him to the 
White House.  President Obama traveled to La Paz in 2012 to proclaim the Cesar Chavez National 
Monument in front of 7,000 people. The Monument is the first of four hundred National Park 
Service sites honoring a contemporary Latino figure. The launching in 2012 of the U.S. Navy’s 
USNS Cesar Chavez, recognizing Chavez’s Navy service right after World War II; the multiple states 
that established an official holiday on Chavez’s March 31 birthday; the hundreds of schools, 
streets, libraries, parks and other public places that have been named for him; the thousands of 
annual commemorations and observances that keep growing more than two decades after his 
death; are some of many commemorations to Cesar Chavez’s life and contributions. One cannot 
deny the impact of the affirmation of “¡Si Se Puede!” is shouted wherever people stand up 
nonviolently for their rights.  
 
Effects: Chavez’s cause went far beyond fair wages, humane treatment and safer working 
conditions for California's farm workers.  By giving ordinary people confidence and faith that they 
could achieve the impossible, Chavez succeeded in organizing farm workers where so many 
others with much better educations and much more money tried and failed for 100 years before 
him. His influence is comprehensive and timeless.  
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Cesar Chavez Educator Toolkit 
Si Se Puede! 

An Elementary Lesson Plan 

        Standards: 
National Council of the Social Studies: (1) Individuals, Groups, and Institutions, (2) Civic Ideals and Practices 
Common Core Standards: (1) Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the 
words in a story; (2) Explain their own ideas and understanding in light of the discussion 
 

       Objectives: The students will be able to: 
 1. Define “strike” and explain strikes occur. 
 2. Compare and Contrast Cesar Chavez’s strikes to the strike in the book, “Si, Se Puede”. 
 3. Illustrate what a strike might look like today.  
 
       Materials: 

1. Image of boycotting lettuce and the United Farm Workers Strike 
2.  “Si, Se Puede” by Diana Cohn 
3. Worksheet for Read Aloud 
4. Art Materials for Poster Project 

 
       Subject Matter: Strike, Job, Self-determination, Hope, Charisma, Leadership 
 
       Procedure: 
 Set:  
  1. Find and display a picture of protestors boycotting lettuce.    
  2.  In pairs, have the students describe what is going on the picture.   

3.  Once each group has had time to discuss the picture, ask them in a large group, does it look violent?  
Peaceful?  Successful?  Determined?  Ask if anyone knows what “Si, Se Puede” means.  Do you think they can be 
successful? Find and show students pictures of Cesar Chavez, Dolores Huerta and farm worker strikes.  

Essential Question:  How does the book “Si, Se Puede” relate to the strikes that Cesar Chavez held? 
 Read Aloud: 

1.  Have the class gather around the teacher.  The teacher will begin with a few pictures of Cesar Chavez during 
strikes.  The teacher will explain a short background on Cesar Chavez.  Have the class infer what the pictures are 
showing and why they are important.  Ask how “Si, Se Puede” relates to Cesar Chavez.   
2. The teacher will read out loud “Si, Se Puede! Yes, We Can!” by Diana Cohn. 
3. Pass out worksheet that goes with the story to each student.  They will answer questions after they hear the 
story. 
4.  As the story progresses, have the students make conclusions and predications by looking at pictures.  Discuss 
the pictures during the story to help connect the students to the words.  Discuss different jobs and types of 
workers that would be interested in helping in the strike 
5. When the story is done, ask how this relates to Cesar Chavez? Did the strikes work?  What lasting effect could 
these strikes have?  How do they create the “Yes We Can” attitude?  

 Pair Share Activity: 
  1. Think Pair Share: Different jobs with different problems worth protesting 

2. Display list on the board and have each student select one as their own 
Poster Project: 

1. Have each student commit to a job before they are dismissed from their desks to get construction paper and 
markers to create their own poster to support their protest.   
2. Have them hold a strike.  Make sure to set the guidelines of it being peaceful and nonviolent, but with a “si, 
se puede” attitude.   
3. Each student will go around the room and show their poster to the class.  They must state what they included 
on their poster and why, and how it relates to Cesar Chavez. 

Close: Have the students answer the following questions: How did Cesar Chavez help bring change to the migrant farm 
workers?  What did he believe that helped him?  How does that relate to the story we read today? 

 
       Assessment: 

1. The students will informally be assessed through the discussion during the reading of the book. 
2. The students will formally be assessed through the read aloud worksheet and poster.  
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Cesar Chavez Educator Toolkit 
Si Se Puede! 

 A Middle School Lesson Plan 
Standards:  

National Council of the Social Studies: (1) Time, Continuity, and Change; (2) Individual Development and Identity 
Common Core Standards: (1) Produce clear and coherent writing in which the development, organization, and style  
are appropriate to task, purpose, and audience 

 
Objectives: The students will be able to  

1. Identify the qualities that César Chavez possessed that made him an iconic hero 
2. Describe the concept of self-determination 
3. Connect the ideas of sí se puede to modern social problems 

 
Materials: 

1. Sí Se Puede Poster Project Handout 
2. Construction paper or colored paper, scissors, glue, markers, and any other art supplies 
3. Trailer from the movie, “Cesar Chavez” (2014) YouTube video trailer: https://www.youtube.com/watch?v=zeo-q-

8MOQ4 
4. DoSomething.org  

 
Subject Matter: Self-determination, Opportunities, Hope, Charismatic Leader, Communities, Inspiration 

 
Procedure: 

Set: “Who is your hero?” Pairshare  
a. Ask students who they consider to be their hero. Explain to students that their hero doesn’t have to  

be anyone famous. Have students explain to a partner why they chose that person. Give students 1-2 
minutes to share.  

b. Ask volunteers to share their partner’s story. At the conclusion, the teacher should explain why César 
Chavez is a hero to many people.  

Essential Question: Today, how did the phrase, “Si Se Puede” impact so many lives? 
 Video and Discussion  

1. Show students the movie trailer to César Chavez: An American Hero. This video clip is 2:20 in length.  
2. Ask students “what made César Chavez a great leader?” List at least three characteristics or actions. 
3. The movement was driven by ordinary people achieving extraordinary things. 

Brainstorming:  
1. Introduce and discuss what “si se puede” means and how this attitude impacted Cesar Chavez and the  

people around him.  
2. What forms of oppression and exploitation can be seen within our own community? Who are the lowest  

wage earners in the area? How do we care for our elderly? Do you hear anyone speak about a group of  
people in a negative way? What are the issues surrounding that negativity?  

3. What issues should be brought to public attention and what should be done to make the situation better? 
(sample topics might include: homelessness, eldercare, wounded soldiers, prejudice & discrimination,  
working poor, etc).  

 Motivational Poster Activity 
1. Students will create an inspirational poster by choosing one social problem and presenting solution(s).  
2. In addition, students must answer two open ended questions on their poster:  

a. Why? What made you choose this issue/goal? 
b. How can we achieve this goal? What steps should we take? 

Discussion: Ask students the following questions:  
1. What does sí se puede mean? 
2. Show students the website “DoSomething.org” as an example of the many service projects that teenagers  

are engaged in throughout the United States.  
3. How will this positive attitude (sí se puede) help you and your community move forward in your own life? 

Close: Ask students how Cesar Chavez’s attitude impacted his life as well as many others.  

Assessment: 
1. The teacher will informally assess student understanding of self-determination through discussion and the close. 
2. The teacher will formally assess student understanding of the implications of sí se puede through the use of a rubric. 
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Cesar Chavez Educator Toolkit 
Si Se Puede! 

 A HIgh School Lesson Plan 
 
       Standards: 

National Council of the Social Studies: (1) Civic ideas and practices, (2) Time, continuity and change 
Common Core: (1) Draw evidence from informational texts to support analysis, reflection, and research, (2) Cite specific 
textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details 
to an understanding of the text as a whole. 
 

      Objectives: The students will be able to: 
1. Contrast migrant workers lives before and after unions. 
2. Describe how organized labor can affect working conditions. 
3. Work cooperatively to create fair and reasonable clauses in their class contracts.  
 

       Subject Matter: unions, migrant workers, labor, hardships, hope, collective action 
 
       Materials: 

1.  Si Se Puede Activity Sheet 
2.  Primary sources  

 
       Procedure: 

Set: 
1. Ask students how many of them have held jobs before 
2. Ask students what the least favorite part about that job was 
3. Describe the conditions of migrant workers and ask if they would work under those conditions and ask why 

they believe migrant workers do. 
 

Essential Question: How did labor for migrant workers change after organizing into unions? 
 
Primary and secondary source analysis: 

1. Explain to students how hard working in fields really is and was.  
2. Have students look at the pictures of migrant workers before labor unions and analyze them by answering the 

questions on the worksheet. 
3. Once you have finished analyzing the pictures, have students analyze secondary sources in the form of 

informational text about how workers’ lives changed due to labor unions. Students may work together during 
this activity. 

4. Stop the class about 20 minutes from the end of the classroom.  
 

Union contract simulation (continued): 
1. Explain to students that on day three of this simulation they will be working as a group to complete the contract.  
2. Remind students that they have complete freedom to choose how they want to negotiate the terms of this 

contract, but it must be reasonable and fair for both parties.  
3. Tell students to think about different ways they can do this, such as: renegotiating due date, length of 

assignments, etc. Tell them to make it fair for them, while also appeasing the teacher.  
4. Monitor student progress and guide them in the case they are having issues coming up with ideas.  
 

Close: Ask students, how did labor unions affect the lives of migrant workers?  
The teacher will explain that organized labor gave average laborers bargaining power against growers. 

 
      Assessment: 

1. The teacher will formally assess student worksheets. 
2. The teacher will informally assess students working in groups to create clauses for their contracts. 
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A Unique and Enduring Legacy 
 

SUMMARY: César E. Chávez was a multifaceted man and leader whose background and core 

values resonate with many Americans. He stands among other great leaders of social movements 

such as Dr. Martin Luther King Jr., Mahatma Ghandi, and Nelson Mandela.  
 

Vision, Social Justice, and Service: Cesar Chavez fought for the rights of ordinary people. He 
envisioned a society where farm workers’ rights, wages, and living conditions were earned with 
dignity and respect. Chavez reached beyond his own community to form a community of support 
that included students, labor, civil rights activist, and religious organizations. Despite the 
opposition to his cause, he was relentless in his fight to help the oppressed. He led marches and 
conducting several fasts to publicize his cause. While all of his efforts were not successful, his 
overall success, his commitment to non-violence and his belief in the power of people, resonates 
to this day. 
 
Struggles and Sacrifice: A Time-Line of a few significant events in Chavez’ life 
1952—Chavez is recruited and trained by famed community organizer 
Fred Ross into the Community Service Organization, which Chavez comes to lead. 
1962—Chavez founds the National Farm Workers Association (NFWA) in Delano, Calif. with Helen 
Chavez, Dolores Huerta, Gilbert Padilla and other early colleagues. 
1965—The five-year Delano grape strike begins when members of separate Filipino and Latino 
unions walk out of area vineyards. 
1966—The strikers march 340 miles from Delano to Sacramento to present a list of demands 
before the governor and Legislature. The Filipino and Latino unions merge to form the UFW, an 
organizing committee of the national AFL-CIO. 
1968—An international boycott of California table grapes that Chavez leads. Chavez fasts for 25 
days to rededicate the movement to nonviolence.  
1970—Most table grape growers sign union contracts, ending the grape strike and boycott. 
Thousands of vegetable workers in the Salinas Valley strike, prompting a lettuce boycott. 
1973—A second grape strike and international grape boycott is supported by millions of people. 
1975—Pressure from the boycott convinces Gov. Jerry Brown and the Legislature to enact 
California’s pioneering Agricultural Labor Relations Act, letting farm workers organize, join unions 
and negotiate union contracts with growers. 
1988—Chavez undertakes his last, and longest, public fast for 36 days over the pesticide 
poisoning of farm workers and their children. 
1993—Chavez passes away peacefully in this sleep. 
 
Effects: Cesar Chavez is one of the most important Latino, civil rights, labor and humanitarian 
leaders of the 20th Century. He won breakthroughs that were thought unimaginable: 

 The first enduring farm workers union; the first union contracts between farm workers 
and growers guaranteeing rest periods, toilets, clean drinking water and protections 
against pesticides—including the first time DDT was banned in the U.S.; the first family 
medical coverage for farm workers and their families, and America’s first—and still only—
working pension program; outlawing sex harassment and bias based on race or ethnicity. 

 New laws and regulations: California’s historic farm labor law granting farm workers the 
right to organize and bargain; abolishing the infamous short-handled hoe that crippled 
generations of field laborers; disability and unemployment insurance for farm workers; a 
1987 federal law letting millions of immigrants become legal residents. 

 Moreover, Chavez inspired millions of Latinos and other Americans from all walks of life 
who never worked on a farm to social and political activism.   
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Cesar Chavez Educator Toolkit 
A Unique and Enduring Legacy 

An Elementary Lesson Plan 

         Standards: 
 National Council for the Social Studies: 1. Culture, 2. Time, Continuity, and Change 

Common Core Standards: RL 2.3 Describe how characters in a story respond to major events and challenges; RL 3.1 Ask 
and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the 
answers. 
 

         Objectives: The students will be able to: 
 1.  Summarize the life and accomplishments of Cesar Chavez 
 2.  Evaluate the lasting legacy of Cesar Chavez 
 3.  Discuss the storyline of “Harvesting Hope” by Kathleen Krull 
 

         Subject Matter: struggles, vision, rights, freedom, equality, non-violence, social justice, service, sacrifice 
 

         Materials: 
1. Brain Pop Video –Cesar Chavez  (https://www.brainpop.com/socialstudies/famoushistoricalfigures/cesarchavez/) 

 2. Task sheet for Brain Pop Video 
 3. The Book, “Harvesting Hope: The Story of Cesar Chavez” by Kathleen Krull 
 5. Hamburger Pre-Write Worksheet 
 5. Crayons/ Colored Pencils  
 6. Rubric for Newspaper 
 

         Procedure: 
 Set:  

1. Have each student get a task sheet for the set that goes along with the Brain Pop Video 
2.  Play the Brain Pop Video “Cesar Chavez” and have the students fill in the missing words on their worksheet. 
3. Once the movie is over, review the answers with the class and introduce the essential question 

 Essential Question: Does Cesar Chavez’s legacy still live on today? 
 Partner Read: 
  1. Divide the students into groups of 2-3. 

2.  Have each member of the groups read parts from “Harvesting Hope” by Kathleen Krull. 
3. When they finish reading the book, have them brainstorm on a blank piece of paper questions that they 
would ask Cesar Chavez if they would interview him. 
4.  Once all groups have written questions down, through a large group discussion share the questions with the 
class. 

 Newspaper Project: 
1. While still in large group discussion, explain how they will each individually create a newspaper about Cesar 
Chavez.  The cover page should be a personal drawing of Cesar Chavez and a small 3-5 sentence paragraph 
summarizing who he is.  The next page should be the interview questions written in their best print.  The last 
page should be a summary of how they think Cesar Chavez’s legacy continues today.  Make sure to tell them 
that it must be in their best handwriting and completed for a grade. 
2. Pass out one hamburger paragraph prewrite worksheets.  Have them work in individually to create a 3-5 
sentence paragraph that summarizes Cesar Chavez’s life.  Once that is complete, they must show it to a peer or 
the teacher to check for spelling.  
3. Once it is checked, they must grab a second hamburger paragraph prewrite worksheet and write a 3-5 
sentence paragraph about Cesar Chavez’s legacy and how do they think it still impacts society today.  Once 
done they must show it to a peer or the teacher to check for spelling.   
4. Then either in groups or individually, have the students choose six questions from the list that was generated 
early and create answers that they hypothesis Cesar Chavez would say.   
5. Once all six questions have an answer, each member should grab blank white paper and create a newspaper.   

 Close: 
  1.  Pass out an index card to each student for an exit slip. 
  2. Have them write down the most significant legacy Cesar Chavez is known for. 
 

          Assessment: 
1. Students will be informally assessed by reviewing their answers from the video and through discussion.   
2. Students will be informally assessed by peer review after writing their two paragraphs 
3. Students will formally be assessed through their newspapers on accuracy, creativity, and completion. 
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Cesar Chavez Educator Toolkit 
A Unique and Enduring Legacy 

A Middle School Lesson Plan 
 

          
       Standards:  

National Council of the Social Studies: (1) Time, Continuity, and Change (2) Individuals, Groups, and Institutions 
Common Core Standards: (1) Determine the central ideas or information of a primary or secondary source (2) 
Provide an accurate summary of the source distinct from prior knowledge or opinions 

 
        Objectives: The students will be able to  

1. Identify the main ideas using a primary source 
2. Describe what they want their legacy to be for the rest of the world  
3. Illustrate their ideas using computer programs such as Windows MovieMaker or iMovie 
 

        Materials: 
1. Think-Pair-Share handout 
2. Excerpts from The White House handout 
3. What Will Be Your Legacy Video Project handout 
4. Computers with Internet access, and Windows MovieMaker or iMovie software 

 
        Subject Matter: struggles, vision, rights, freedom, equality, non-violence, social justice, service, sacrifice 

 
        Procedure: 

Set: Think-Pair-Share 
As students are coming into the classroom, hand out a chart that corresponds to the pictures that you will 
have up on the board. The images you should have up on the board are: (1) César Chavez (2) Martin Luther 
King, Jr. (3) Mahatmas Gandhi. With a partner, have students fill out as many things as they can about each 
image. Review the chart by asking what they had in common and what differences there are. Explain to 
students that these three leaders had a lasting legacy, despite coming from different backgrounds.  
 

Essential Question: What does it mean to leave a lasting legacy? 
 

 Talk to the Text Reading Strategy 
Using the White House Handout, students are to read the speech that President Obama made when he 
announced the César Chavez March 28 holiday. Once the students have finished reading the speech, there 
are six comprehension questions that they are to complete. Review the answers with the students.  

 
Video Project: What Will Be Your Legacy? (To be completed over a few days) 

Use the handout provided and ask students will work with a partner to create a movie about what they want 
their legacy to be. The movie should be 2-4 minutes in length and include the following an audio and visual 
components, a message and resource list. Students who need help creating a video can learn how on these 
sites: MovieMaker: http://windows.microsoft.com/en-us/windows-vista/make-a-movie-in-four-simple-steps 
NAD/OR iMovie: http://help.apple.com/imovie/mac/10.1/ 

 
Close:  

Ask students to respond to: Why is César Chavez so significant, or important to American History? What was 
his legacy? How will my legacy make the world a better place to be?   

 
        Assessment: 

1. The teacher will formally asses student knowledge by using a rubric for the video project 
2. The teacher will informally assess student comprehension by using the Talk to the Text strategy with 

comprehension questions 
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Cesar Chavez Educator Toolkit 
A Unique and Enduring Legacy 

A High School Lesson Plan 
 
         Standards: 

National Council of the Social Studies: (1) Time, continuity and change, (2) Civic ideas and practices 
Common Core: (1) Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience, (2) Draw evidence from informational texts to support analysis, reflection, 
and research. 
 

        Objectives: The students will be able to: 
1. Explain how Chavez’s movement still lives on today. 
2. Identify the parts of a thank you letter.  
 

        Subject Matter: Cesar Chavez, social movements, migrant workers, leadership, sacrifice 
 
        Materials: 

1. Short video clip: https://www.youtube.com/watch?v=Ns5NMHTk-yY) 
2. Labor contracts 
3. Letter Writing Activity Handout 
 

        Procedures: 
    Set: 

1. Have students watch a short four minute bio on Cesar Chavez 
(https://www.youtube.com/watch?v=Ns5NMHTk-yY) 

2. Ask students how he contributed to the UFA and the social movement surrounding California farm workers. 
3. Explain that Chavez was a farm workers’ advocate and was instrumental in starting the United Farm Workers 

(UFW) that gave them bargaining power against large, farm corporations in heavily agricultural California.  
 

Essential Question: How do Chavez and the UFA still affect people today? 
 

  Thank You Letter Activity: 
1. Tell students they will be writing a thank you letter to Chavez about how they feel about his life 

accomplishments-specifically, how he helped the people of California. 
2. The letter must be in “letter” format and must have be in letter format and have be at least two paragraphs in 

the main section. 
3. The letter should include:  

(a) an acknowledgement of three specific contributions of Cesar Chavez 
(b) Mention how you might make a positive difference today and follow in his     
     In his legacy for social justice.  

       (c) A question that you would like to ask him if he were alive today 
4. Have the students think, pair, share for ideas that we might want to include in our letter. Write these ideas on  

the board so that it will help students during their writing. Consider displaying a properly formatted letter for 
the students to reference as they are writing. 

 
  Labor Contracts: 

1. During day 4 of the labor contract activity, students should finalize their contract and have it ready to turn in at 
the end of the period and vote on day 5.  

2. Make sure students know that today is the last day to work on these contracts. 
3. At the end of the period collect the contracts for grading (tomorrow, they will be read to the class).  

 
  Close: The teacher will restate the essential question: How does Chavez and the UFA still affect people today? Have 
the students answer this question. The teacher may want to summarize that the social movement that occurred during 
Chavez’s lifetime and a few specific long lasting effects on agricultural workers today.  

 
         Assessment: The teacher will collect and formally assess letters to Chavez.  
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Home as Refuge 
 

Summary: Nuestra Señora Reina de La Paz served as the home and refuge for César 

Chávez and the community that came together to support the farm labor movement. 

Today, La Paz is the home of the United Farm Workers (UFW) headquarters, the Cesar E 

Chavez National Monument, and the Cesar Chavez Foundation.  

 

Hope, Charismatic Leader, Communities, Inspiration: The Cesar Chavez home at La Paz is part 
of the 187 acres property in California’s Tehachapi Mountains. This is where Cesar dreamed of 
creating a place where workers could be taught and trained to become future leaders and 
activists as part of the labor movement. This is also where Chavez called home the last quarter 
century of his life and is the place where he chose to be buried. The Memorial Garden was 
specifically designed to honor Chavez and his work and to give a sense and understanding of 
who he was. The white walls, statues and pilgrimage carving evoke the memories of union 
marches and the importance of his faith as evidenced by Our Lady of Guadalupe and St. 
Francis in Chavez's life. The Cesar Chavez roses in the garden are special varietals created 
through cooperation between farm workers and the management at Jackson & Perkins, a 
national rose grower. Inside the Cesar E. Chavez National Monument Visitor Center is Cesar’s 
office as it was when he occupied it.  
 
Communities, Opportunities, Inspiration:  The Cesar Chavez Foundation’s mission is guided by 
Cesar Chavez's legacy and values of respect, service, and self-determination to help inspire, 
enrich and improve lives. This is accomplished through the work of the National Chavez Center 
by working with those honoring farm laborers, educators, and civil rights leaders in their local 
communities. The Foundation also manages numerous affordable housing units in four states, 
operates Radio Campesina, as well as after-school tutoring and summer school programs. In 
addition, the Foundation produces and distributes books, articles and films about Cesar and 
the movement. It provides, hope, leadership, and opportunity for many. Also located here is 
the Villa La Paz Education Center, currently used as a beautiful conference center, was a 
facility used to educate farm workers in the ways of union negotiations, organizing, and 
maintaining unions. A Montessori school was also located at La Paz. Cesar, his family and 
volunteers continue to live in modest houses and trailers that reflect Chavez’s humility. His 
love of nature and meditation could be realized in this beautiful, open space in the Tehachapi 
Mountains. Cesar Chavez practiced and lived the principles that he believed which included 
nonviolence, self-sacrifice and service to others.  
 
Effects: Cesar Chavez is an inspiration to Latinos in the United States, a courageous leader who 
led a successful union movement that moved outside of a local labor dispute to become a 
national movement of dignity respect and fairness, and a national hero to all. At La Paz at any 
given time, you could find religious and non-religious peoples working together, union and 
anti-war activists, and urban workers all coming together in the spirit of Cesar Chavez to 
create a more just world.  La Paz has also become a place of celebration where communities 
gather for ceremonies that include weddings, holidays, and commemorative events. President 
Clinton honored Cesar Chavez with the Presidential Medal of Freedom and Mexican President 
Salinas De Gortari honored him with the El Aguila Azteca, their highest civilian award. The 
slogan, “Si Se Puede” (Yes we can), was adopted by President Obama in his quest for the 
White House. While his initial focus was about the working conditions of farm labors in the 
Southwest, his influence and inspiration has reached across the United States and beyond. 
 



   

 

 

Cesar Chavez Educator Toolkit 
Home As Refuge 

An Elementary Lesson Plan 
 

          Standards:  
 National Council of the Social Studies: (1) Individual Development and Identity, (2) People, Places, and  
 Environments 

Common Core Standards: (1) Fluently add and subtract within 100 using strategies based on place value, properties of 
operations, and/or the relationship between addition and subtraction, (2) Mentally add 10 or 100 to a given number 
 

         Objectives: The Students will be able to 
 1. Summarize the significance of the roses at La Paz 
 2. Add and subtract mathematical problems 
 
         Subject Matter: Hope, charismatic leader, communities, inspiration, respect,  
 
         Materials 

1. Google Earth 
2. Math Worksheet 
3. Rose worksheet 

 
         Procedure: 

     Set: Think Pair Share.  Have each student generate a list of 5 things that are important to them about their families,  
then in partners have them talk about it.  Then share it aloud with the class, Have students recall who Cesar 
Chavez is from previous classes. 
 

      Essential Question: What was Cesar Chavez’s home like and what are the significance of roses to him? 
 
      Virtual Fieldtrip: 

1 Have students gather around the main screen 
2. Using Google Earth, look up the address of La Paz, Cesar Chavez’s home (29700 Woodford-Tehachapi Road 
Keene, CA 93531) 
3. Explore La Paz with the class.  Point out the grave site, the roses, statues, where the family lives, and the 
farming area.  Discuss the significance of the roses, and ask why those roses were chosen. 
4. Ask them about what they see, how it makes them feel, and the significance of it all. 
5.  Ask them why it would be important to Cesar Chavez for his family to be so close?  Why might he have asked 
to be buried there?  Why are the roses so significant to memorial gardens at La Paz? How does it relate to their 
own family lists? 
 

      Independent Practice: 
  1. Review addition and subtraction on the board. 

2. Explain that the class will be working on addition and subtraction while they also design roses that represent 
their families like the flowers at Cesar Chavez’s grave.   
3. Pass out the worksheet and read the directions aloud.  Ask for any questions before beginning. 
4. Once everyone is done, have them go around and share why they colored their roses the way they did.  
Review the worksheet as well.  
 

      Close: 
1. As a free write, in 2-3 sentences, have the students write about how the roses were significant to Cesar 

Chavez and how something might be important to their own families. 
2. Discuss as a class 

 
           Assessments: 

1. Students will be informally assessed through discussion during the virtual field trip 
2. Students will be formally assessed through their worksheets 
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Cesar Chavez Educator Toolkit 
Home As Refuge 

A Middle School Lesson Plan 
 

         Standards:  
National Council of the Social Studies: (1) People, Places, and Environments (2) Individuals, Groups, and Institutions (3) 
Global Connections 
Common Core Standards: (1) Determine the central ideas or information of a primary or secondary source (2) Write 
informative/explanatory texts 

 
         Objectives: The students will be able to  

1. Compare and contrast their own experience with refuge to César Chavez’s experience with refuge 
2. Conduct research on the National Chavez Foundation 
3. Create a brochure highlighting the National Chavez Foundation 
4. Work cooperatively in partners or individually to create their own brochure 
 

         Materials: 
1. Home as Refuge hand out 
2. Computers with Microsoft Publishing software 
3. Brochure project hand-out & brochure layout paper 

 
         Subject Matter: Opportunities, hope, charismatic leader, communities, inspiration, refuge 

 
         Procedure: 

Set: What is your refuge? 
Have students write down what they believe is their refuge? Explain to students what a refuge is, or means. 
Review student responses. Explain to students that Chavez’s home became his refuge—a place to retreat from 
the strikes, marches, and boycotts. His home was where he could “recharge” and reorganize for another day.  

Essential Question: How has Chavez’s home become a refuge for others? 
Discussion: Read the Home as Refuge hand out together and discuss the following questions: 

1. Where is the Chavez National Monument located? (project onto Google Maps) 
2. Why would César think of his home as a refuge? 
3. What services does The César Chavez Foundation provide? List at least 3 services. 
4. If someone were to ask you about the National Chavez Center and why it would be considered a refuge for 

people, what would you say? 
A Cesar E Chavez National Monument Brochure: Students will work in partners or individually to create a brochure for 
the National Park Service. Students will utilize information from a variety of webites including: National Monument 
(http://www.nps.gov/cech/index.htm) and the National Chavez Center (http://www.chavezfoundation.org/). Other 
information may be located on additional web sites as well.  
The students should create a brochure based on the following requirements: 

1. Title of the Brochure 
2. Three Ws (Who, What, Where) 
3. Minimum of 1 quote by César Chavez 
4. Two services that the National Chavez Center Provides 
5. Minimum of 4 pictures 
6. Minimum of 1 person currently in a leadership position within the foundation or center with a brief bio 
7. Contact information for the National Chavez Center 
8. Two sections of additional information of student’s choice 

Close: Ask students Why the César Chavez’s home on La Paz still considered a refuge? 
 

         Assessment: 
1. The teacher will informally assess student learning by facilitating a discussion on the National Chavez Center 
2. The teacher will formally assess student comprehension with the comprehension questions on the Home as Refuge 

handout 
3. The teacher will formally assess student research by using a rubric for the brochure project  
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Cesar Chavez Educator Toolkit 
Home As Refuge 

A High School Lesson Plan 
   Standards: 

National Council of the Social Studies: (1) Culture, (2) People, places and environments 
Common Core: (1) Integrate and evaluate multiple sources of information presented in diverse formats  
and media in order to address a question or solve a problem. 
 

   Objectives: The students will be able to: 
1. Discover why La Paz is such a special place to Cesar Chavez. 
2. Research and analyze information using a variety of sites, uncovering a variety of primary and 

Secondary sources. 
 

   Subject Matter: Unions, refuge, retreat, controversy, leadership, family, contract 
 
   Materials: 

1. Laptops or access to internet 
2. Twitter Activity Worksheet 
3. Labor Union Contract Simulation Review Sheet 

 
   Procedure: 

Set: 
1. Ask students to draw a picture or write down what they think of when they hear the word “home” 
2. Ask students to draw a picture or write down what they think of when they hear the word “house” 
3. Compare and contrast the differences.  
4. Introduce the controversy over finding a new place for union headquarters and how the UFW 

and Chavez ended up at La Paz.  
Essential Question: What were the advantages of a UFW headquarters at La Paz? 
 
“What Would Cesar Tweet?” Independent Research Activity: 

1.  Have students grab laptops or go to a computer lab to complete this assignment.  
2.Tell students they will be researching Cesar Chavez, UFW Headquarters at La Paz, and tweeting what  
       Cesar Chavez might say. 
3. Pass out the activity sheet to have students complete.  
4. Monitor student progress and guide them to reliable sites if need be. 
5. Stop students about 20 minutes before the class ends.  

Labor Contract Simulation: 
1.The teacher will hand back the labor contracts students created the past four days.  
2. The teacher will then lay the contracts out in different spots in the room with “ballot boxes.  
3. Students will be instructed to write their name on a piece of paper, then walk around to read each  
     contract.  
4. Instruct students not to vote for their own contract, but to pick a different one, in order not to skew  

     results.  

5. Instruct students to pick the contract (that is not theirs) that is the most reasonable and fair for both  
    parties.  
6.The teacher will then find the winning contract. At which point the teacher will negotiate any terms that  
    he/she still deems unfair with the student body. 
7. Once a deal is made, the teacher will handout the Simuation Summary Worksheet.  
8. Debrief students by explaining to them that negotiating is tricky business and you have to compromise  
     in order to gain anything at all. Explain that Chavez and the UFA went through multiple negotiations  
    where they had to compromise. Ask students how their group could be “more than a union”? 

Close: Restate the essential question: What was the advantage of moving the UFW office to La Paz?   
    
   Assessment:  

1. The teacher will formally assess the student activity worksheets. 
2. The teacher will formally assess the labor contracts based on the rubric.  
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